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Section 1: 
General principles

1.1 Introduction

The Teaching in Higher Education programme (PgC THE) enables those who teach and/or support learning (hereafter referred to as programme participants) to participate in a structured programme of teaching development activity focused on their individual needs.  It leads to a University of Wales post-graduate certificate (PgC) and enables recognition as Fellow of the Higher Education Academy.  
As a pre-requisite, participants must be able to evidence 120 hours of concurrent teaching (including preparation, assessment, support of web-based learning etc) whilst enrolled on the programme.  
The programme comprises 60 M-level credits which can be credited towards further Master level study at UWIC (total of 180 M-level credits).  The programme will normally take between 12 months and three years to complete.

1.2 Structure 

The PgC THE programme uses experiential, work-based learning supported by critical examination of practical issues and of the relevant literature, and is framed primarily around three teaching interventions.  A teaching adviser, normally from within the programme participant’s discipline supports the learning.  
Other components include an induction programme including a residential, attendance at a minimum of four workshops per year relevant to the programme participant’s learning, evaluation by peers and students, and self-evaluation.  Reflective practice is a major component of the learning process.  Further details of all aspects are given below.  

Summative assessment of the programme’s learning outcomes is based on a portfolio of evidence of teaching experience demonstrating development through reflective practice and a critical appreciation of the relevant academic literature.  This evidence is drawn from normal teaching duties and continuing professional development activity.  The portfolio must reflect understanding of the principles and values informing UWICs policies and the Learning and Teaching Strategy, and must include evidence of the UK Professional Standards Framework for teaching and supporting in higher education.  It must include evaluation of teaching practice by the programme participant themselves, their peers and students.  

1.3 Strategic objectives

It is expected that participants will undertake research that is relevant to themselves, the programme and School within which they are teaching, and the university itself, thus blending individual professional development with the ongoing development of the strategic aims of the university.

It is expected that the programme will facilitate the discussion, integration, evaluation and further development of UWICs strategic aims, provide a greater pedagogic focus throughout the university, and enhance pedagogic research.   

1.4 Collaborative partners

The programme is run in partnership with UW Bangor, UW Aberystwyth, UW Lampeter and UW Swansea.  The residential induction is run jointly, thus giving participants an opportunity to network with colleagues from participating universities.  Programme partners will participate in the assessment process.
A joint website is under development.

1.5 Programme team

 The programme will be run by the Programme Director, and supported by staff from the Learning and Teaching Development Unit, and the Teaching Advisers appointed from each School.

1.6 Teaching advisers

Programme participants will have been allocated a teaching adviser, usually from within their discipline by their Head of School.  Teaching advisers will be established and experienced staff who will support the participant throughout the process.  Teaching advisers also undertake peer review of the participant, and will participate in the assessment of portfolios.  They will be Fellows of the Higher Education Academy or willing to apply via the individual route for recognition as Fellow.    

Students are able to access the same peripheral support as any student, e.g. disability services, academic support etc.

1.7 Further information

The programme handbook, workshop timetable and dates for the coming academic year are posted on the UWIC PgC THE website, http://www.uwic.ac.uk/ltdu/PgCTHE.htm 

To express interest in the next cohort, please email Sue Tangney.  Further information can be obtained from Sue Tangney or Ruth Matheson, Learning and Teaching Development Unit, ext 6550/ 1535 respectively.

Section 2:
Programme Content

2.1 Programme aims

The programme aims to provide the framework and resources for programme participants (generally new academic staff) to examine and develop their own teaching practice and other associated activities that may impact on students’ experience of learning.  Completion of the programme will enable programme participants to be recognised as Fellows of the Higher Education Academy.  The programme ultimately aims to embed continuing professional development through reflective practice, to encourage and develop excellence in teaching, and to develop practitioner-led research across the university. 

2.2 Learning outcomes

Participants who complete the programme will be able to:
· Demonstrate knowledge, investigation, critical analysis, application and evaluation of a range of contemporary teaching methodologies, including consideration of the following:

· learning theory in relation to higher education

· effective learning support

· effective learning environments 

· design and planning 

· assessment and providing feedback

· Demonstrate knowledge, a high level of understanding, and originality (in one’s own teaching context) in approaching pedagogic issues in their discipline

· Demonstrate a self-critical and self-reflective approach and an ability to use this to creatively inform future activities

· Demonstrate a commitment to quality improvement

· Demonstrate knowledge, application and evaluation of action research methodology

· Effectively design and conduct a teaching intervention, and evaluate its effectiveness

· Evaluate feedback from a wide range of stakeholders to make informed judgements to effectively manage change

· Effectively negotiate the ethical issues surrounding action research

· Express and adopt a set of values and an ethos commensurate with those of the university and the Higher Education Academy

· Effectively communicate results of research to research participants and peers

2.3 The UK Professional Standards Framework (UK PSF) for teaching and supporting learning in higher education: areas of professional activity, core knowledge and professional values

Embedded in the programme learning outcomes are the six areas of professional activity and the core knowledge and professional values of the UK PSF.  In meeting the learning outcomes, you will also meet the requirements to be successfully recognised as a Fellow of the Higher Education Academy.  The portfolio will be judged with both criteria in mind.  

The UK PSF six areas of professional activity are:

1. Design and planning of learning activities and/or programmes of study 

2. Teaching and/or supporting student learning 

3. Assessment and giving feedback to learners

4. Developing effective learning environments and student support and guidance 

5. Integration of scholarship, research and professional activities with teaching and supporting learning
6. Evaluation of practice and continuing professional development

The UK PSF expect knowledge and understanding of:

· the subject material 
· appropriate methods for teaching and learning in the subject area and at the level of the academic programme

· how students learn, both generically and in their subject

· the use of learning technologies 

· methods for evaluating the effectiveness of teaching

· the implications of quality assurance and enhancement for professional practice

The UK PSF expect adherence to the following professional values:

· respect for individual learners

· commitment to incorporating the process and outcomes of relevant research, scholarship and/or professional practice 
· commitment to the development of learning communities

· commitment to encouraging participation in higher education, acknowledging diversity and promoting equality of opportunity

· commitment to continuing professional development and evaluation of practice

2.4 Summary of the programme  

· Day 1: full day induction at UWIC (compulsory)

· Days 2 & 3: residential induction (compulsory)

· Day 4: half day at UWIC (compulsory)

· Three teaching interventions

· Minimum of four workshops per year of enrolment (see further details below)
· Peer evaluations (at least six)

· Student evaluations (at least twice)
· One to one support from a teaching adviser

· Personal commentary (see below)
2.5 Compulsory induction

Programme participants attend a one-day introduction to the programme at UWIC prior to the residential induction.  This induction will explain the purpose of the programme, include the practice of using the action research model to undertake the teaching interventions, a review UWICs strategic objectives, and an outline of the teaching adviser-programme participant relationship.  

This is followed by a two-day residential induction programme, which is jointly run with our collaborative partners, and gives programme participants the opportunity to engage with a wider network of colleagues.  The purpose of the induction is:

· to explore educational practices and principles through the examination of evidence-based practices in teaching and learning in higher education
· to share ideas with colleagues about the principles of learning, and about teaching methodologies
The timetable for the residential induction is posted on the website.  

A third session (half-day) at UWIC enables programme participants to present a proposed teaching intervention and get feedback from their peers.  
2.6 Assignments for induction

Programme participants are required to prepare three assignments for the induction.  These represent the first elements of the portfolio of evidence to be submitted for assessment.  

1.
Essay

A short essay (1-2 pages) on the topic of ‘Reflect on your experience as a learner and discuss how this will influence your approach to teaching and supporting learning in your discipline’ is submitted for peer review by at least two others during the residential induction.  This essay represents the participants’ thoughts and perceptions on teaching and learning in higher education generally, and in their subject area.  It is intended to be reflective and to provide a basis for discussion.  It will provide a baseline from which to develop professionally as a teacher and facilitator of learning.  

Programme participants will be given the opportunity in the first session of the residential induction course to discuss their and others’ essays.  Any feedback they receive should be recorded and included in their portfolio along with the essay itself.  Five copies of the essay will be required at induction.

2.
Presentation  

During the residential induction, each programme participant will give a 10-15 minute presentation to a small group on a topic of their choice.  The presentation may be delivered in any way chosen by participant.  Participants will be given the opportunity to decide with their peers the type of feedback they would like to receive, but it will probably include the strengths and weaknesses of the content, style, form and delivery.  Feedback will be given at the end of each presentation and should be recorded and included in the portfolio along with the presentation itself and a short reflective account.  

3. Flipchart Poster

Following the residential induction, participants attend a half day event at UWIC to present an A1 flipchart outlining their plan for their first proposed teaching intervention.  It should include:  

· A description and evaluation of present teaching situation and participant’s reasons for wishing to undertake development

· The teaching innovation participant wishes to apply supported by theoretical underpinning

· The evaluation method participant will use to assess its success

The flipcharts will be discussed within a small group and feedback should be recorded and included in the portfolio.  Programme participants should also include an A4 copy of the flipchart in their portfolio, and personal reflections and any modifications made to the action plan following the discussion.

This plan may be further modified following research and input from the teaching adviser and others.  

2.7 The teaching interventions 

Most of the learning in the PgC THE programme is work-based.  The programme participant’s normal teaching duties provide the context for three negotiated teaching interventions, which form the main evidence base for the portfolio.   

The methodology used for the teaching interventions, action research, is one of self-reflective enquiry in cycles of planning, acting, observing and reflecting to improve the understanding and quality of one’s own educational practice.    The programme is predicated on the belief that students’ learning at university level relies on an engagement with student-centred approaches by all staff teaching and/or supporting learning.  It is also predicated on the need for staff to be reflective practitioners and to engage in continuing professional development.  

Participants enrolled in the September 2008 and subsequent cohorts must gain formative feedback from both the programme team and their teaching adviser on their first intervention which must be written up as an academic paper before beginning their next intervention.  This feedback must be included in the portfolio.  All other participants may also request formative feedback on their first teaching intervention from the programme director.  
Each intervention is to be submitted in a different format:

· one as an academic paper suitable for a journal
· one as a poster suitable for a conference.  Additional support materials will be included in the portfolio as necessary to meet the assessment criteria.
· one as either a written or oral report. The written report, whilst complying with the outline in Appendix 2, will be targeting a committee such as a school or central Learning and Teaching Committee with a view to encouraging change.  The oral report option is provided for those who would rather verbally communicate their intervention.  It will be judged against the same criteria, and will be submitted as a podcast on CD or DVD.
2.8 Workshop programme 

Programme participants are required to attend at least four half-day workshops during each year they are enrolled in the programme.  These may include workshops offered by the programme itself, visiting guest lecturers organised by LTDU, some specific workshops offered by Staff Development OR workshops, seminars or conferences offered by outside bodies that might have relevance to the participant’s teaching practice as long as the Programme Director has approved them.
Please note that the September 2008 cohort and subsequent participants will have to attend four compulsory workshops within two years of enrolment, or within their enrolment period, whichever is the shorter.  The compulsory workshops will reflect the first four values of the UK Professional Standards, and will be identified on the workshop timetable website. 
If participants have attended any of the credit-bearing in-house workshops in the 12 months prior to enrolment, these can be counted, but four workshops per year must still be attended whilst enrolled.     

It is expected that programme participants will include a summary of each workshop and a reflection on its relevance to their teaching practice in their portfolio. 

Requests may be made to the Learning and Teaching Development Unit for particular workshops to be run, and these will be considered.  

The workshops will cover a range of themes, for example:

Planning for teaching

Assessment (several workshops)

Learning theory

Effective learning environments

Diversity

E-Learning

Teaching large groups, small groups

Case study learning

Employability

The accessible curriculum

Supporting autonomy in learners

2.9 Peer and student evaluations

Programme participants are required to include the following in their portfolio:

· Two observations of the programme participant by teaching adviser recorded on peer observation proforma (on Blackboard)
· Two observations of the programme participant by another peer recorded on peer observation proforma (on Blackboard)
· Two observations by the programme participant of a peer recorded on peer observation proforma (on Blackboard)
· Feedback from students from two teaching episodes.  These may be over a lecture, a short course, or a whole module, and can be incorporated within an intervention.

· Accompanying each of the above observations should be a considered response from the programme participant including any modifications they wish to make to future teaching.  

2.10
Personal commentary

Before submitting the portfolio, participants will write the following and include in their portfolio:

· A statement outlining their personal history of teaching and learning and outline of present teaching context.  This provides context for the assessor.

· A summary reflective statement of learning undertaken throughout entire PgC THE programme.  It is recommended that reflections are based on how the participant has evidenced the UK Professional Standards whilst enrolled.

· Plans for future continuing professional development
2.11
Recommended reading

2.11.1

Websites

· Higher Education Academy: thematic work section has vast resources relating to assessment, employability, widening participation etc, e.g. Assessment series, Learning and Employability series, e-learning series.

· Higher Education Academy SNAS database of discipline specific and generic resources for new academic staff.

· SEDA  papers, e.g. 110 Good practice working with international students;  106 Good practice in postgraduate supervision; 116  Advances in computer aided assessment.  
· QAA site, e.g. Code of practice for the assurance of academic quality and standards in higher education; Code of practice for placement learning; Benchmarking academic standards; A brief guide to quality assurance in UK higher education; Programme specifications; Progress files for HE.
· www.lgu.ac.uk/deliberations/home.html (old site), www.londonmet.ac.uk/deliberations (new site)  Resource for academic staff
· http://www.brookes.ac.uk/services/ocsd/2_learntch/2_learnt.html Resource for academic staff
· http://www.leeds.ac.uk/bei/journals.htm British Education Index - all 300 journals in education and training in the UK.

· http://www.bera.ac.uk/guidelines.html  British Educational Research Association ethical guidelines.
· Other links are listed on the Blackboard site.
2.11.2 
Booklist 
Action research

Carr, W & Kemmis, S  (1986)  Becoming critical: education, knowledge and action research.  London: Falmer Press.

Gomm, R, Hammersley, M & Foster, P  (eds)  (2000)  Case study method.  London: Sage.

Radnor, H  (2002)  Researching your professional practice.  Buckingham: Open University Press.  

Greenwood, D & Levin, M  (1998)  Introduction to action research, social research for social change.  London: Sage.

Griffiths, M  (1998)  Educational Research for Social Justice: Getting Off the Fence.  Buckingham: Open University Press.
Reflective practice

Brockbank, A & McGill, I  (1998)  Facilitating reflective learning in higher education.  Bucks: Open University Press.

Moon, J (2000)  Reflection in learning and professional development: theory and practice.  London: RoutledgeFalmer.   

Moon, J  (1999)  Learning journals: a handbook for academics, students and professional development.  London: Kogan Page.
Schon, D (1991)  The Reflective Practitioner: How Professionals Think in Action.  London: Temple Smith.

Action learning

Beaty, L  (2003)  Action Learning.  LTSN Generic Centre CPD Series No 1.

Bourner, T, O’Hara, S & Barlow, J  (2000)  ‘Only connect: facilitating reflective learning with statements of relevance’ in Innovations in education and training international 37 (1)

McGill, I & Beaty, L  (2001)  Action learning.  London: Kogan Page.  

Portfolio

Fry, H, Ketteridge, S & Marshall, S (eds)  (1999)  A handbook for teaching and learning in higher education – enhancing academic practice.  London: Kogan Page.

Seldin, P  (1997)  The teaching portfolio.  Bolton, Mass: Anker Publishing.  

Teaching and learning in HE

.

Angelo, T & Cross, P  (1993)  Classroom assessment techniques (2nd ed).  San Francisco: Jossey-Bass.

Barkley, E, Cross, K & Major, C  (2005)  Collaborative learning techniques.  San Francisco: Jossey-Bass.  

Barnett, R  (1994)  Limits of competence: knowledge, higher education and society (Society for Research into Higher Education).  Milton Keynes: Open University Press.

Biggs, J  & Tang, C (2007)  Teaching for quality learning at university, 3rd edition, Buckingham: SRHE/Open University Press.  

Brown, S & Glasner, A  (1999)  Assessment matters in higher education.  Buckingham: Open University Press.  

Fry, H, Ketteridge, S & Marshall, S (eds)  (1999)  A handbook for teaching and learning in higher education – enhancing academic practice.  London: Kogan Page.

Goleman, D  (1998)  Working with emotional intelligence.  Bloomsbury: London.

Jarvis, P, Holford, J & Griffin, C  (2003)  The theory and practice of learning (2nd ed).  Abingdon: Routledge Falmer.

Lave, J & Wenger, E  (1991)  Situated Learning: Legitimate Peripheral Participation Cambridge: Cambridge University Press.  

Macfarlane, B  (2003)  Teaching with integrity: the ethics of higher education practice.  London: Routledge Falmer.  

Raaheim, K  (1999)  Helping students to learn.  Milton Keynes: Open University Press.
Race, P  (2001)  The lecturer’s toolkit, 2nd edition, London: Kogan Page.  

Ramsden, P  (2003)  Learning to teach in higher education.  London: Routledge Falmer.  

Richardson, J  (2000)  Researching student learning : approaches to studying in campus-based and distance education.  Buckingham: SRHE/Open University Press
Salmon, G  (2002)  E-tivities; the key to active online learning.  London: Routledge Falmer.

Salmon, G  (2004)  E-moderating: the guide to teaching and learning online (2nd ed).   London: Routledge Falmer. 

Savin-Baden, M  (2000)  Problem based learning in higher education; untold stories.  Buckingham: SRHE/Open University Press. 

Toohey, S  (1999)  Designing courses for higher education.  Buckingham: SRHE/OU Press.  

Wenger, E  (2000)  Communities of practice: learning, meaning and identity.  Cambridge: Cambridge University Press.  

2.11.3 Journals

Electronic

Full text of the following journals is available through ATHENS:

ALT-J

British Educational Research Journal

British Journal of Guidance and Counselling

British Journal of Sociology of Education

Cambridge Journal of Education

Clinical Supervisor

Comparative Education

Critical Social Policy

Education and the Law

European Journal of Education – Research Development and Policies 

Quality in Higher Education 

History of Education

Innovations in Education and Teaching International 

International Journal in Lifelong Education

International Journal of Qualitative Studies in Education

International Journal of Social Research Methodology

Journal of Education and Work

Journal of Educational Administration and History

Journal of Further and Higher Education

Journal of Organisational Change Management

Journal of Social Policy

Journal of Studies in International Education

Learning Organization - an International Journal

Management Learning

Policy and Politics

Reflective Practice

Research in Post-Compulsory Education

Studies in Higher Education

Print 

Adults Learning

ALT-J

British Educational Research Journal

British Journal of Educational Studies

British Journal of Educational Technology

British Journal of Sociology of Education

Cognition and Instruction

Comparative Education

Education and the Law

Education Journal

Educational Computing and Technology

Educational Leadership

Educational Management and Administration

European Journal of Education

Higher Education Review

History of Education Researcher

Innovations in Education and Teaching International

International Journal of Lifelong Education

International Journal of Qualitative Studies in Education

Journal of Education and Work

Journal of Educational Administration and History

Journal of Further and Higher Education

Jolli- Journal of Lifelong Learning Initiatives

Journal of Philosophy of Education 

Journal of Vocational Education and Training

Promotion and Education

Prospero: Journal of New Thinking in the Philosophy of Education

Research in Post-Compulsory Education

Research into HE Abstracts

Research Papers in Education

Sociology of Education

Studies in the Education of Adults

Support for Learning 

Section 3:
Assessment

3.1
The portfolio of evidence

Summative assessment of the programme’s learning outcomes is based on the evidence presented in the portfolio.  The portfolio will consist of:

1. Index including: 

a. Page numbers of each item so that it can be accessed easily

b.
Detailed table identifying evidence presented against both the programme learning outcomes and the six areas of professional activity and the core knowledge and professional values of the Higher Education Academy.  A pro-forma can be downloaded from Blackboard.   
2. Confirmation of completion from teaching adviser (proforma on Blackboard)
3. Confirmation of at least 120 hours teaching (including preparation, assessment, support of web-based learning etc) whilst enrolled on the programme (proforma on Bb)
4. Three induction assignments, feedback and reflection

5. Personal commentary.  This should include:

a. Statement outlining personal history of teaching and learning, and an outline of the present teaching context including constraints

b. Summary reflective statement of learning undertaken throughout the entire tHE programme

c. Plans for continuing professional development 

6. Evidence of three teaching interventions, which should each contain:

a. An outline of the current situation under review

b. A plan highlighting the teaching methodologies to be employed for this development, supporting evidence from the literature, method of evaluation proposed

c. A reflective description of the intervention as it unfolded
d. Feedback from peers or students involved in the intervention, or reference to formal peer and student evaluations where they are relevant to the specific intervention
e. Reference to reflections from workshops attended where they are relevant to the specific intervention 

f. Reflections on personal learning undertaken during the teaching intervention
g. Implications for future practice

h. The three interventions should be submitted each in a different format, one as a report, one as an academic paper and one as a poster.
i. Participants enrolled in September 2008 and subsequent cohorts must have gained formative feedback from both the programme team and their teaching adviser, and this must be included in the portfolio.

j. References.

7. Six peer observation records, each with reflection (if not already included within teaching interventions).  

8. Student feedback using proforma of relevant programme or format appropriate to evaluation of the teaching intervention.  

9. Summaries and reflections on workshops attended (if not already included within teaching interventions) (four workshops per year minimum, including compulsory workshops if September 2008 cohort or subsequent)

The following should be noted:
· Two identical portfolios should be submitted.
· Each intervention should have a title which outlines what the intervention is about.  
· Only one large format poster is submitted.  An A4 copy of the poster should be included in both portfolios.  
· The three interventions should also be submitted digitally through the Turnitin tool on Blackboard on or before the due date for final submission. 

· A short summary of the interventions should be emailed to the programme director before or on the due date for final submission.  This summary is added to a database of ‘ideas’ for interventions.  It also serves as a starting point for participants and staff to find interventions within the portfolio library should you give consent for this.

· Students’ names should not be used.  Where data such as written or verbal feedback or students’ grades are used, students’ names should be deleted or anonymised. 

· Polypockets should not be used.

3.2
Submission of the portfolio

Programme participants will be permitted up to three years to complete and submit their portfolio for examination.  Portfolios may be resubmitted up to twice more with a maximum of one year permitted between submissions.  

When the programme participant and teaching adviser consider that the portfolio presents sufficient evidence of the learning outcomes, the portfolio is submitted to the Assessment Panel.  Assessors will be asked to judge whether the evidence demonstrates sufficient analysis, application and evaluation that would be expected at this level of study, and to make an overall judgment about the programme participant’s presentation of evidence as a reflective teacher.  Portfolios will be assessed against both the learning outcomes and the UK Professional Standards for teaching and supporting leaning in higher education.  Further details can be found in the Guidelines for assessors (Appendix 1) and Proforma for assessment of portfolio (Appendix 2).    

Each portfolio is assessed by two members of the Assessment Panel, moderated by the programme team, and recommendations are made to the Examination Board.  The Assessment Panel meets twice yearly.     

3.3
Final presentation

After the portfolio has been accepted and usually before the final examination board, participants are required to make a short presentation based on one of their teaching interventions to fellow participants, teaching advisers and interested parties.  This is not assessed.

3.4
Assessment Panel

The Assessment Panel will meet yearly and two members (excluding the Teaching Adviser assigned to the participant) will assess each portfolio.  The Assessment Panel will comprise the Teaching Advisers and Teaching Fellows from within the university.  There will also be representatives from the collaborative partners.  Moderation of the assessment process will be undertaken by the programme team.
A recommendation of Pass or Refer will be made to the Examination Board.    

3.5
Examination Board

The Examination Board will meet once yearly, and will comprise of the Pro Vice-Chancellor (Learning and Teaching) who will chair the Board, the external examiner, the Academic Registrar (or nominee), the Programme Director and programme team, and representation from the Schools.

Appendix 1:  Guidelines for assessors and participants – PgC THE
Judging the portfolio of evidence 

Programme participants are expected to submit, along with their portfolio of evidence, a detailed table identifying evidence presented against both the programme learning outcomes and the six areas of professional activity and the core knowledge and professional values of the Higher Education Academy.  
Assessors are asked to judge whether the evidence offered demonstrates sufficient analysis, application and evaluation that would be expected at this level of study, and to make an overall judgment about the programme participant’s presentation of evidence as a reflective teacher.  

An award of Pass will be given to work which demonstrates capability in analysing, synthesising and applying contemporary concepts, models and methods to teaching practice.  The work will demonstrate originality and creativity within participants’ teaching context and will show engagement with pedagogic research.  There will be evidence of critical reflection.

Assessors must ensure the portfolio meets the programme learning outcomes, and the areas of teaching activity as defined by the UK Professional Standards Framework.  These are combined together on the assessment form.  

Each of two assessors is required to complete the portfolio assessment pro-formas independently.  Following discussion between themselves and with the moderator (who will have read specific sections of the portfolio) they will then submit a joint assessment to the Examination Board (Appendix 2).  Where there is a disagreement regarding the overall judgment, the portfolio will be assessed by a third party and an agreement reached.  

Appendix 2:  Proforma for assessment of portfolio – PgC THE
Programme participant’s name ………………………………………………….

Audit of evidence
	Does the portfolio contain:
	Please initial

	
	Yes
	No

	i. 
	A page index which helps the assessor find material offered as evidence for assessment 
	
	

	ii. 
	A table identifying evidence presented against both the programme learning outcomes/ six areas of professional activity and the core knowledge and professional values of the UK Professional Standards.  
	
	

	iii. 
	Confirmation of completion from teaching adviser

	
	

	iv. 
	Confirmation of at least 120 hours teaching (including preparation, assessment, support of web-based learning etc) whilst enrolled in the programme
	
	

	v. 
	Personal Commentary:


	
	

	
	· Statement outlining personal history of teaching and learning and outline of present teaching context
· 
	
	

	
	· Summary reflective statement of learning undertaken throughout entire PgC THE programme
· 
	
	

	
	· Plans for future continuing professional development 

	
	

	vi. 
	The induction workshop assignments:
	
	

	vii. 
	· learning statement, feedback, reflection
· 
	
	

	viii. 
	· presentation, feedback, reflection
· 
	
	

	ix. 
	· poster, feedback, reflection
· 
	
	

	x. 
	Evidence of teaching interventions (these can be in any order):
	
	

	
	(a)  First intervention (as academic paper):
	
	

	
	· Outline of current situation under review

	
	

	
	· Plan highlighting proposed development, supporting evidence from the literature, method of evaluation

	
	

	
	· Evidence of reflection throughout the intervention as it unfolded.  This may also include records of meetings with teaching adviser, formative feedback

	
	

	
	· Feedback from peers and students involved in teaching intervention, or reference to peer and student evaluations where they are relevant

	
	

	
	· Reference to reflections from workshops where they are relevant

	
	

	
	· Implications for future practice 

	
	

	
	· Reflections on personal learning undertaken during teaching intervention

	
	

	
	· References


	
	

	
	· Evidence of formative feedback from teaching team and teaching adviser (first intervention only) for participants enrolled in September 2008 and subsequent cohorts
	
	

	
	(b)  Second teaching intervention (as report):
	
	

	
	· Outline of current situation under review

	
	

	
	· Plan highlighting proposed development, supporting evidence from the literature, method of evaluation

	
	

	
	· Evidence of reflection throughout the intervention as it unfolded.  This may also include records of meetings with teaching adviser, formative feedback

	
	

	
	· Feedback from peers and students involved in teaching intervention, or reference to peer and student evaluations where they are relevant

	
	

	
	· Reference to reflections from workshops where they are relevant

	
	

	
	· Implications for future practice 

	
	

	
	· Reflections on personal learning undertaken during teaching intervention

	
	

	
	· References


	
	

	
	(c)   Third teaching intervention (as poster):
	
	

	
	· Outline of current situation under review

	
	

	
	· Plan highlighting proposed development, supporting evidence from the literature, method of evaluation

	
	

	
	· Evidence of reflection throughout the intervention as it unfolded.  This may also include records of meetings with teaching adviser, formative feedback

	
	

	
	· Feedback from peers and students involved in teaching intervention, or reference to peer and student evaluations where they are relevant

	
	

	
	· Reference to reflections from workshops where they are relevant

	
	

	
	· Implications for future practice 

	
	

	
	· Reflections on personal learning undertaken during teaching intervention

	
	

	
	· References


	
	

	iv.
	Peer observation records (6 observations): records and reflections (if not already included within teaching interventions)

	
	

	v.
	Student feedback (2 episodes of teaching) and reflection (if not already included within teaching interventions)
	
	

	vi.
	Summaries and reflections on workshops attended (minimum 4/year) (if not already included within teaching interventions)

	
	


PgC THE portfolio assessment against the learning outcomes and the UK Professional Standards 

Candidate’s name ………………………………………………………………..

Assessor’s name …………………………………………………………………

Date of assessment ………………………………………………………………

	
	
	Met
	Not yet met
	Comments, page numbers etc

	Learning outcomes for Postgraduate Certificate, Teaching in Higher Education
The portfolio will also be assessed against the areas of activity within the UK Professional Standards Framework.  These are embedded within the learning outcomes.  Where these are most appropriate, they are noted.  Further reference needs to be made to the programme handbook.
	Demonstrate knowledge, investigation, critical analysis, application and evaluation of a range of contemporary teaching methodologies, including consideration of the following:

· learning theory in relation to higher education

Incorporates UK PSF ‘Teaching and/or supporting student learning’

Incorporates UK PSF ‘Integration of scholarship, research and professional activities with teaching and supporting learning’
	
	
	

	· 
	· effective learning support

Incorporates UK PSF ‘Teaching and/or supporting student learning’

Incorporates UK PSF ‘Developing effective environments and student support and guidance’
	
	
	

	· 
	· effective learning environments

Incorporates UK PSF ‘Developing effective environments and student support and guidance’


	
	
	

	· 
	· design and planning

Incorporates UK PSF ‘Design and planning of learning activities and/or programmes of study’


	
	
	

	· 
	· assessment and providing feedback

Incorporates UK PSF ‘Assessment and giving feedback to learners’


	
	
	

	
	Demonstrate knowledge, a high level of understanding, and originality (in one’s own teaching context) in approaching pedagogic issues in their discipline

Incorporates UK PSF ‘Teaching and/or supporting student learning’

Incorporates UK PSF ‘Integration of scholarship, research and professional activities with teaching and supporting learning’
	
	
	

	
	Demonstrate a self-critical and self-reflective approach and an ability to use this to creatively inform future activities

Incorporates UK PSF ‘Integration of scholarship, research and professional activities with teaching and supporting learning’

Incorporates UK PSF ‘Evaluation of practice and continuing professional development’


	
	
	

	
	Demonstrate a commitment to quality improvement


	
	
	

	
	Demonstrate knowledge, application and evaluation of action research methodology


	
	
	

	
	Effectively design and conduct a teaching intervention, and evaluate its effectiveness


	
	
	

	
	Evaluate feedback from a wide range of stakeholders to make informed judgements to effectively manage change


	
	
	

	
	Effectively negotiate the ethical issues surrounding action research


	
	
	

	
	Express and adopt a set of values and an ethos commensurate with those of the university and the Higher Education Academy


	
	
	

	
	Effectively communicate results of research to research participants and peers (not assessed)


	
	
	


Overall recommendation

Pass




Refer

Name……………………………………………………………………..

Signature …………………………………………………………………         
Date …………………………..

ASSESSMENT OF PORTFOLIO – PgC THE
(this to be completed jointly with other assessor)
Overall comments on the evidence presented in the portfolio with respect to the programme learning outcomes and the six areas of professional activity and the core knowledge and professional values of the UK Professional Standards Framework.  

Please comment on the following:  (this will inform feedback given to the participants following the Examination Board)

1. Strengths of portfolio

2. Lack of evidence
3. Suggested actions

Overall judgment



Pass


Refer

Assessors

Signed …………………………………
Signed ……………………………………..

Name (print) ……………………………
Name (print) ………………………………

Date ……………………………………
Last updated 16.7.08
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